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Undergraduate Research and the 
Curriculum 

• What kinds of programs on your campuses 
embed undergraduate research at the 
curricular level? 



Goals 
The Graduate Research 
Consultant Program was 
designed to: 
• encourage faculty to 

include student inquiry and 
research as substantive 
components of their 
courses  

• embed undergraduate 
research across the 
curriculum 

• create a simple and flexible 
model 

 



Features 

• Faculty apply for a Graduate Research Consultant 
(GRC) to transform a course assignment into a 
research project - Research-exposure courses 

• GRCS work 30 hours throughout the semester 
and are paid at the pro-rated TA rate in a lump-
sum stipend 

• GRC role: coach, advise and guide 

• GRCs in all disciplines and at all levels, from First 
Year Seminars to advanced courses 

 



Two “rules”  

• Require some kind of public communication of 
results of student research 

• GRCs coach and do not grade 

 



Graduate students 

• Faculty select their own GRC 

• Graduate students can submit interest forms--
building searchable database 

• After serving as a GRC, graduate student 
instructors can apply for their own GRC 



Application Process 

• Brief Course Description 

• Examples of 1 or 2 possible research projects 

• Plans for collaboration with the GRC to design 
the framework for the research project 

• Brief description of the roles of the GRC and 
ways they will interact with students 

• Plans for students to communicate research 
findings   

 



Communicating Findings 

• Poster sessions 

• Course “conferences” 

• Websites 

• Celebration of Undergraduate Research 

 

 

 



http://poston.web.unc.edu/ 





http://bildungsromanproject.com/ 

 









Department/School Representation 
Division Dept # courses  # faculty* 
    
AH AMST 41 19 
AH ART 43 21 
AH CMPL 5 1 
AH COMM 17 16 
AH DRAM 4 4 
AH ENGL 142 81 
AH LING 6 4 
AH MUSC 6 6 
AH PHIL 17 10 
AH RELI 11 11 
AH ROML 100 58 
AH WMST 1 1 

12  393 232 
    
SS AFAM 11 7 
SS ANTH 27 21 
SS ASIA 15 15 
SS ECON 9 8 
SS FOLK 2 2 
SS GEOG 28 16 
SS HIST 42 30 
SS HNRS 5 5 
SS PLAN 1 1 
SS PLCY 27 23 
SS POLI 45 27 
SS PWAD 1 1 
SS SOCI 17 12 

13  230 168 
 

Division Dept # courses  # faculty* 

 
NS BIOL 38 23 
NS BMME 1 1 
NS CHEM 15 12 
NS COMP 19 7 
NS GEOL 12 9 
NS ENST 9 6 
NS MASC 15 8 
NS MATH 20 15 
NS PHYS 1 1 
NS PSYC 52 38 

10  182 120 
    
PS JOMC 8 1 
PS DAHS 6 3 
PS PUBH 1 1 
PS SILS 1 1 
PS SPHS 2 2 

5  18 8 
    
    

Totals 40 823 528 
 

 



Undergraduate Survey 

• 71% found the research experience valuable, 
very valuable, or extremely valuable.  

• More than 60% said that the extent to which 
they could engage in research in the course 
was significant and transformative, including 
understanding the research process, 
identifying research question, using a research 
approach, completing a project and 
communicating the results to others. 

 



Undergraduate Reflection  

• Of course I’ve done research papers, but it’s never 
been like this before. This seemed like very serious and 
not something you could throw together the day 
before. And there was a lot of emphasis on the 
research practices which was valuable. Encouragement 
to use primary sources and lots of secondary sources. 

• I really enjoyed this project and found it very 
interesting. This being my first time researching, I not 
only enjoyed seeing class concepts realized in everyday 
life, but I also learned a lot about the researching 
process. 



Undergraduate Reflection 

It was rewarding to be able to meet with a GRC for 
this project. Not only did I get a lot of valuable 
feedback on my project, but I learned more about 
the research process, such as finding and 
contextualizing useful sources, and putting my 
research together in a way that is easy to read and 
follow. Working with [the GRC] was both beneficial 
and enjoyable – she is an expert in research, easily 
accessible, and because she wasn’t grading me on 
anything, our meetings could be relaxed and 
informal. I would definitely recommend other 
students to work closely with their class’s GRC. 



GRC Survey 

• Almost 80% of them reported the experience 
as valuable to extremely valuable. 

 

• More than 60% of them reported a significant 
to transformative influence on their own 
professional development and in using an 
inquiry-based teaching/learning model. 



GRC Reflection 

My experiences as a GRC have been invaluable to my 
development as a teacher. Each undergraduate I speak to 
challenges me to draw from resources within and beyond 
my own discipline. . . . While I’ve greatly benefitted from 
my interactions with students on a pedagogical level–the 
experiences I’ve had will prepare me for conferences with 
students in my future composition class–being a GRC has 
also contributed to my professionalization. I am gaining a 
sense of how to present myself to students: as a 
confident, knowledgeable scholar who is fully interested 
in and engaged with the student’s work.   

 



Faculty Survey 

• More than 90% of faculty who have used a 
GRC indicate that they would use a GRC again. 

 

• 84% of GRC faculty reported that the GRC 
program had a significant or transformative 
influence on their students’ learning. 

 



Faculty  
I cannot speak too highly of the benefits of this program. This was the 
best iteration of this course I have ever taught, and it was the highlight 
of my year. The course . . .asks students to define an original research 
project, master a new research method, combine that method with 
more traditional approaches, and produce both a sophisticated written 
paper and a performance-based public presentation. [The GRC] was 
my invaluable co-teacher. She worked one-on-one with the students, 
helping them define projects and locate interviewees. She also played 
a central role in guiding the students' interactions with their 
interviewees and helping them prepare archival quality tapes, 
transcripts, and supporting materials for deposit in the permanent 
archives--and thus to make an original contribution to knowledge. This 
personal attention helped the students rise to a level of insight and 
performance far beyond the norm. The student evaluations were 
ecstatic and many cited the GRC specifically for her contribution to 
what they saw as a unique learning experience.  



GRC Blog 

• Build community 

• Share best practices and challenges 

• Visibility of innovative inquiry-based 
pedagogies 

 

 









Challenges  

• Faculty buy-in 
– 5th year workshop 
– 10th year celebration 

• GRC training 
• Faculty expectations 

– Time commitment 

• Undergraduate resistance 
• Sustainable funding 

– student ability to opt-in 
• CRSP 

 



For more information: 
Donna Bickford  dbickford@unc.edu

  

mailto:dbickford@unc.edu

